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In Memory of Caren Kaplan
Ohio’s Differential Response Practice Profiles, Caseworker Self-Assessment and Field Tools, and
Coaching and Supervision Tools were made possible through the tireless efforts of the late Caren
Kaplan. Though Caren had an expansive and laudatory national career before she helped lead Ohio’s
implementation of Differential Response, beginning with our Alternative Response pilot in 2007,
Ohio Department of Job and Family Services staff and county partners will remember her most for
this role. She helped forever change how we engage with and view the families and children who
come to the attention of Ohio’s child welfare system.
Caren strongly believed in the importance of supporting child welfare supervisors and caseworkers
as they work with children and families. She recognized the power in modeling parallel processes
of partnership between supervisors and caseworkers that would, in turn, be established between
caseworkers and the families they help.
Caren had a vision for a tool set that would help supervisors and their staff to apply the practices
detailed in Ohio’s Differential Response Practice Profiles with every family. Caren hoped that these tools
would serve as a practical guide for supervisors to support and assist staff in honing their professional
skills. The Ohio Differential Response Leadership Council and the Statewide Implementation and
Practice Advancement Team would like to dedicate this body of work in Caren’s memory. We are
forever grateful for the leadership, passion and professionalism she brought to this work.
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Self-Assessment
This Caseworker Self-Assessment1 and the skill-specific Self-Assessment/Supervisory Consultation
tools should be used on a 12-month cycle. The caseworker should complete the Caseworker
Self-Assessment annually. Throughout the remaining 11 months of the year, the caseworker
should complete one of the skill-specific Self-Assessment/Supervisory Consultation tools (such as
advocating, engaging, etc.) and then make an appointment to discuss the results with his or her
supervisor.
It may be easier to remember to do the self-assessments each month if you assign a recurring date
to complete them; for example, the 15th or the second Tuesday of each month.
Supervisors should meet with each of their workers to discuss self-assessment results at least once
a month. At each meeting, supervisors should focus on practices identified in the assessment that
are relevant to the worker. In month 12, the worker will complete the full Caseworker Self-Assessment
again, compare this assessment to the one conducted previously, and make observations about
changes to his or her practice skills.

Directions
Read the description of each core skill below. Take a moment to reflect on your current practice with
children and their families. On a scale of 1 to 10, with “1” representing “needs improvement” and “10”
representing “ideal practice,” please do the following:
1) Circle a number along the line that best describes your knowledge and application of that skill;
2) Provide one example of your “ideal practice,” if it exists; and
3) P
 rovide a brief statement indicating what it would take to increase your rating by one number by
along the line.

Rating Scale
1

2

3

Needs Improvement

If you mark 1, 2 or 3…
You are not yet able to implement
required skills or abilities. Low scores
may mean more than the absence
or opposite of expected practice;
they may indicate deficiencies in the
Differential Response implementation
on a larger scale.

4

5

6

7

Developmental Practice

If you mark 4, 5, 6 or 7…
You are able to apply required skills
and abilities, but in a limited range of
settings and contexts. You use these
skills inconsistently or need supervisor
consultation or coaching to successfully
apply skills.

8

9

10
Ideal Practice

If you mark 8, 9 or 10...
You are able to apply required skills
and abilities to a wide range of settings
and contexts. You use these skills
consistently and independently. You
can sustain the skills over time while
continuing to improve.

Primary Author of Caseworker Self-Assessment and Supervisory Consultation Tools: Caren Kaplan, MSW. These tools include excerpts and adaptations from the Minnesota
Practice Model, 2009; Ohio Differential Response [Fundamentals and Practice Profiles], 2013; and Family Solutions Solution-Based Casework – Interview Tool, 2012.
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Engaging
Effectively joining with the family to establish common goals concerning child safety, well-being and permanency.
1

2

3

4

Needs Improvement

5

6

7

8

9

Developmental Practice

10
Ideal Practice

Provide one example of your “ideal practice,” if it exists.

Provide a brief statement indicating what it would take to increase your rating by one number along the line.

Assessing
Gathering information about reported concerns and family needs, evaluating the relevance of that information,
and identifying family strengths and community resources that may be applied to address those concerns and needs.
1

2

Needs Improvement

3

4

5

6

7

8

9

Developmental Practice

10
Ideal Practice

Provide one example of your “ideal practice,” if it exists.

Provide a brief statement indicating what it would take to increase your rating by one number along the line.
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Partnering
Respectful and meaningful collaboration with families to achieve shared goals.
1

2

3

4

Needs Improvement

5

6

7

8

9

Developmental Practice

10
Ideal Practice

Provide one example of your “ideal practice,” if it exists.

Provide a brief statement indicating what it would take to increase your rating by one number along the line.

Planning
Setting goals, developing strategies, and outlining tasks and schedules to accomplish the goals derived from the
engaging, assessing and partnering process.
1

2

Needs Improvement

3

4

5

6

7

8

9

Developmental Practice

Provide one example of your “ideal practice,” if it exists.

Provide a brief statement indicating what it would take to increase your rating by one number along the line.

10
Ideal Practice

ing

Implement

Identifying and applying the most effective and culturally appropriate services, resources and processes to meet the
goals established in the planning stage.
1

2

3

4

Needs Improvement

5

6

7

8

9

Developmental Practice

10
Ideal Practice

Provide one example of your “ideal practice,” if it exists.

Provide a brief statement indicating what it would take to increase your rating by one number along the line.

Evaluating
Monitoring outcomes of service plans and system programs to determine if the desired goals are being achieved and,
if not, using this information to reconsider either goals and strategies developed in the planning phase, or services and
resources identified in the implementation stage.
1

2

Needs Improvement

3

4

5

6

7

8

9

Developmental Practice

Provide one example of your “ideal practice,” if it exists.

Provide a brief statement indicating what it would take to increase your rating by one number along the line.

10
Ideal Practice

Advocating
Recognizing individual or group needs, providing intervention on behalf of a client or client group, communicating with
decision-makers, and initiating actions to secure or enhance a needed service, resource or entitlement.
1

2

3

4

Needs Improvement

5

6

7

8

9

Developmental Practice

10
Ideal Practice

Provide one example of your “ideal practice,” if it exists.

Provide a brief statement indicating what it would take to increase your rating by one number along the line.

ting Diversity Competence
a
r
t
s
n
o
m
e
D
Cultural &
Interacting with families without making assumptions, respecting and learning from the unique characteristics and
strengths of the family while acknowledging and honoring the diversity within and across cultures, and applying these
skills to the partnership with the family and the options made available to them.
1

2

Needs Improvement

3

4

5

6

7

8

9

Developmental Practice

Provide one example of your “ideal practice,” if it exists.

Provide a brief statement indicating what it would take to increase your rating by one number along the line.

10
Ideal Practice

ting

Communica

Effectively sending and receiving information within the appropriate cultural context. Methods include verbal, nonverbal,
electronic and written communication.
1

2

3

4

Needs Improvement

5

6

7

8

9

Developmental Practice

10
Ideal Practice

Provide one example of your “ideal practice,” if it exists.

Provide a brief statement indicating what it would take to increase your rating by one number along the line.

ng

Collaborati

Establishing and maintaining mutually beneficial and well-defined relationships with community partners to achieve
the goals of safety, permanence and well-being for children and families.
1

2

Needs Improvement

3

4

5

6

7

8

9

Developmental Practice

Provide one example of your “ideal practice,” if it exists.

Provide a brief statement indicating what it would take to increase your rating by one number along the line.

10
Ideal Practice

Additional Comments (Optional)
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Engaging
Effectively joining with the family to establish common goals concerning child safety, well-being and permanency.
Self-Assessment and Supervisory Consultation
This Self-Assessment and Supervisory Consultation is one of 10 skill-specific tools that give workers
the opportunity to reflect on their proficiency in a skill and work in partnership with the supervisory
coach to further develop competence in it. In addition to the 10 skill-specific tools, workers are asked to
assess their overall skills by completing the Caseworker Self-Assessment annually. After the caseworker
completes the Caseworker Self-Assessment, he or she should use the remaining 11 months of the year
to complete the 10 skill-specific Self-Assessment and Supervisory Consultation tools.

→D
 irections for the worker: Read the description of the skill. (A succinct version is provided above;

a more detailed description can be found on page 10 of the Practice Profiles booklet.) Take a moment
to reflect on your current practice with children and their families. Then review the indicators associated
with engaging (pages 11-13 of the Practice Profiles). Be prepared to provide a rationale and examples
that support each written response.

→D
 irections for the supervisory coach: Be prepared to ask follow-up questions when the worker is
done with the assessment. Use this opportunity to discuss the worker’s experiences and help him
or her further enhance this skill.

1) In reviewing the practice profile on engaging in the Practice Profiles booklet, what two or three “ideal” practices
of the 11 indicators of engaging are you most confident and competent in implementing?

2) What two or three practices of the 11 indicators of engaging are you most challenged by and believe you need
to improve?

3) O
 ver the next month, what one new practice would you like to try in your work with families?

(continued on next page)
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4) H
 ow can your supervisory coach support and assist your skill development in the areas discussed in questions
two and three?

Additional Comments
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Assessing
Gathering information about reported concerns and family needs, evaluating the relevance of that information,
and identifying family strengths and community resources that may be applied to address those concerns and needs.
Self-Assessment and Supervisory Consultation
This Self-Assessment and Supervisory Consultation is one of 10 skill-specific tools that give workers
the opportunity to reflect on their proficiency in a skill and work in partnership with the supervisory
coach to further develop competence in it. In addition to the 10 skill-specific tools, workers are asked to
assess their overall skills by completing the Caseworker Self-Assessment annually. After the caseworker
completes the Caseworker Self-Assessment, he or she should use the remaining 11 months of the year
to complete the 10 skill-specific Self-Assessment and Supervisory Consultation tools.

→D
 irections for the worker: Read the description of the skill. (A succinct version is provided above;

a more detailed description can be found on page 14 of the Practice Profiles booklet.) Take a moment
to reflect on your current practice with children and their families. Then review the indicators associated
with assessing (pages 15-16 of the Practice Profiles). Be prepared to provide a rationale and examples
that support each written response.

→D
 irections for the supervisory coach: Be prepared to ask follow-up questions when the worker is
done with the assessment. Use this opportunity to discuss the worker’s experiences and help him
or her further enhance this skill.

1) In reviewing the practice profile on assessing in the Practice Profiles booklet, what two or three “ideal” practices
of the eight indicators of assessing are you most confident and competent in implementing?

2) What two or three practices of the eight indicators of assessing are you most challenged by and believe you
need to improve?

3) O
 ver the next month, what one new practice would you like to try in your work with families?

(continued on next page)
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4) H
 ow can your supervisory coach support and assist your skill development in the areas discussed in questions
two and three?

Additional Comments
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Partnering
Respectful and meaningful collaboration with families to achieve shared goals.
Self-Assessment and Supervisory Consultation
This Self-Assessment and Supervisory Consultation is one of 10 skill-specific tools that give workers
the opportunity to reflect on their proficiency in a skill and work in partnership with the supervisory
coach to further develop competence in it. In addition to the 10 skill-specific tools, workers are asked to
assess their overall skills by completing the Caseworker Self-Assessment annually. After the caseworker
completes the Caseworker Self-Assessment, he or she should use the remaining 11 months of the year
to complete the 10 skill-specific Self-Assessment and Supervisory Consultation tools.

→D
 irections for the worker: Read the description of the skill. (A succinct version is provided above;

a more detailed description can be found on page 18 of the Practice Profiles booklet.) Take a moment
to reflect on your current practice with children and their families. Then review the indicators associated
with partnering (pages 19-20 of the Practice Profiles). Be prepared to provide a rationale and examples
that support each written response.

→D
 irections for the supervisory coach: Be prepared to ask follow-up questions when the worker is
done with the assessment. Use this opportunity to discuss the worker’s experiences and help him
or her further enhance this skill.

1) In reviewing the practice profile on partnering in the Practice Profiles booklet, what two or three “ideal” practices
of the 10 indicators of partnering are you most confident and competent in implementing?

2) What two or three practices of the 10 indicators of partnering are you most challenged by and believe
you need to improve?

3) O
 ver the next month, what one new practice would you like to try in your work with families?

(continued on next page)
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4) H
 ow can your supervisory coach support and assist your skill development in the areas discussed in questions
two and three?

Additional Comments
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Planning
Setting goals, developing strategies, and outlining tasks and schedules to accomplish the goals derived from the
engaging, assessing and partnering process.
Self-Assessment and Supervisory Consultation
This Self-Assessment and Supervisory Consultation is one of 10 skill-specific tools that give workers
the opportunity to reflect on their proficiency in a skill and work in partnership with the supervisory
coach to further develop competence in it. In addition to the 10 skill-specific tools, workers are asked to
assess their overall skills by completing the Caseworker Self-Assessment annually. After the caseworker
completes the Caseworker Self-Assessment, he or she should use the remaining 11 months of the year
to complete the 10 skill-specific Self-Assessment and Supervisory Consultation tools.

→D
 irections for the worker: Read the description of the skill. (A succinct version is provided above;

a more detailed description can be found on page 22 of the Practice Profiles booklet.) Take a
moment to reflect on your current practice with children and their families. Then review the
indicators associated with planning (pages 23-25 of the Practice Profiles). Be prepared to provide a
rationale and examples that support each written response.

→D
 irections for the supervisory coach: Be prepared to ask follow-up questions when the worker is
done with the assessment. Use this opportunity to discuss the worker’s experiences and help him
or her further enhance this skill.

1) In reviewing the practice profile on planning in the Practice Profiles booklet, what two or three “ideal” practices
of the 13 indicators of planning are you most confident and competent in implementing?

2) What two or three practices of the 13 indicators of planning are you most challenged by and believe you
need to improve?

3) O
 ver the next month, what one new practice would you like to try in your work with families?

(continued on next page)
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4) H
 ow can your supervisory coach support and assist your skill development in the areas discussed in questions
two and three?

Additional Comments
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ing

Implement

Identifying and applying the most effective and culturally appropriate services, resources and processes to meet the
goals established in the planning stage.
Self-Assessment and Supervisory Consultation
This Self-Assessment and Supervisory Consultation is one of 10 skill-specific tools that give workers
the opportunity to reflect on their proficiency in a skill and work in partnership with the supervisory
coach to further develop competence in it. In addition to the 10 skill-specific tools, workers are asked to
assess their overall skills by completing the Caseworker Self-Assessment annually. After the caseworker
completes the Caseworker Self-Assessment, he or she should use the remaining 11 months of the year
to complete the 10 skill-specific Self-Assessment and Supervisory Consultation tools.

→D
 irections for the worker: Read the description of the skill. (A succinct version is provided above;

a more detailed description can be found on page 26 of the Practice Profiles booklet.) Take a moment
to reflect on your current practice with children and their families. Then review the indicators associated
with implementing (pages 27-28 of the Practice Profiles). Be prepared to provide a rationale and
examples that support each written response.

→D
 irections for the supervisory coach: Be prepared to ask follow-up questions when the worker is
done with the assessment. Use this opportunity to discuss the worker’s experiences and help him
or her further enhance this skill.

1) In reviewing the practice profile on implementing in the Practice Profiles booklet, what two or three “ideal”
practices of the 10 indicators of implementing are you most confident and competent in implementing?

2) What two or three practices of the 10 indicators of implementing are you most challenged by and believe you
need to improve?

3) O
 ver the next month, what one new practice would you like to try in your work with families?

(continued on next page)
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4) H
 ow can your supervisory coach support and assist your skill development in the areas discussed in questions
two and three?

Additional Comments
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Evaluating
Monitoring outcomes of service plans and system programs to determine if the desired goals are being achieved and,
if not, using this information to reconsider goals and strategies developed in the planning phase, or services and
resources identified in the implementation stage.
Self-Assessment and Supervisory Consultation
This Self-Assessment and Supervisory Consultation is one of 10 skill-specific tools that give workers
the opportunity to reflect on their proficiency in a skill and work in partnership with the supervisory
coach to further develop competence in it. In addition to the 10 skill-specific tools, workers are asked to
assess their overall skills by completing the Caseworker Self-Assessment annually. After the caseworker
completes the Caseworker Self-Assessment, he or she should use the remaining 11 months of the year
to complete the 10 skill-specific Self-Assessment and Supervisory Consultation tools.

→D
 irections for the worker: Read the description of the skill. (A succinct version is provided above;

a more detailed description can be found on page 30 of the Practice Profiles booklet.) Take a moment
to reflect on your current practice with children and their families. Then review the indicators associated
with evaluating (page 31 of the Practice Profiles). Be prepared to provide a rationale and examples that
support each written response.

→D
 irections for the supervisory coach: Be prepared to ask follow-up questions when the worker is
done with the assessment. Use this opportunity to discuss the worker’s experiences and help him
or her further enhance this skill.

1) In reviewing the practice profile on evaluating in the Practice Profiles booklet, what two or three “ideal” practices
of the five indicators of evaluating are you most confident and competent in implementing?

2) What two or three practices of the five indicators of evaluating are you most challenged by and believe you
need to improve?

3) O
 ver the next month, what one new practice would you like to try in your work with families?

(continued on next page)
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4) H
 ow can your supervisory coach support and assist your skill development in the areas discussed in questions
two and three?

Additional Comments
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Advocating
Recognizing individual or group needs, providing intervention on behalf of a client or client group, communicating
with decision-makers, and initiating actions to secure or enhance a needed service, resource or entitlement.
Self-Assessment and Supervisory Consultation
This Self-Assessment and Supervisory Consultation is one of 10 skill-specific tools that give workers
the opportunity to reflect on their proficiency in a skill and work in partnership with the supervisory
coach to further develop competence in it. In addition to the 10 skill-specific tools, workers are asked to
assess their overall skills by completing the Caseworker Self-Assessment annually. After the caseworker
completes the Caseworker Self-Assessment, he or she should use the remaining 11 months of the year
to complete the 10 skill-specific Self-Assessment and Supervisory Consultation tools.

→D
 irections for the worker: Read the description of the skill. (A succinct version is provided above;

a more detailed description can be found on page 32 of the Practice Profiles booklet.) Take a moment
to reflect on your current practice with children and their families. Then review the indicators associated
with advocating (pages 33-34 of the Practice Profiles). Be prepared to provide a rationale and examples
that support each written response.

→D
 irections for the supervisory coach: Be prepared to ask follow-up questions when the worker is
done with the assessment. Use this opportunity to discuss the worker’s experiences and help him
or her further enhance this skill.

1) In reviewing the practice profile on advocating in the Practice Profiles booklet, what two or three “ideal” practices
of the 11 indicators of advocating are you most confident and competent in implementing?

2) What two or three practices of the 11 indicators of advocating are you most challenged by and believe you
need to improve?

3) O
 ver the next month, what one new practice would you like to try in your work with families?

(continued on next page)
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4) H
 ow can your supervisory coach support and assist your skill development in the areas discussed in questions
two and three?

Additional Comments
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ting
mpetence
DemonstraCultural & Diversity Co
Interacting with families without making assumptions, respecting and learning from the unique characteristics and
strengths of the family while acknowledging and honoring the diversity within and across cultures, and applying these
skills to the partnership with the family and the options made available to them.
Self-Assessment and Supervisory Consultation
This Self-Assessment and Supervisory Consultation is one of 10 skill-specific tools that give workers
the opportunity to reflect on their proficiency in a skill and work in partnership with the supervisory
coach to further develop competence in it. In addition to the 10 skill-specific tools, workers are asked to
assess their overall skills by completing the Caseworker Self-Assessment annually. After the caseworker
completes the Caseworker Self-Assessment, he or she should use the remaining 11 months of the year
to complete the 10 skill-specific Self-Assessment and Supervisory Consultation tools.

→D
 irections for the worker: Read the description of the skill. (A succinct version is provided above;

a more detailed description can be found on page 36 of the Practice Profiles booklet.) Take a moment
to reflect on your current practice with children and their families. Then review the indicators associated
with demonstrating cultural and diversity competence (pages 37-38 of the Practice Profiles).
Be prepared to provide a rationale and examples that support each written response.

→D
 irections for the supervisory coach: Be prepared to ask follow-up questions when the worker is
done with the assessment. Use this opportunity to discuss the worker’s experiences and help him
or her further enhance this skill.

1) In reviewing the practice profile on demonstrating cultural and diversity competence in the Practice Profiles booklet, what two
or three “ideal” practices of the six indicators of demonstrating cultural and diversity competence are you most confident and
competent in implementing?

2) What two or three practices of the six indicators of demonstrating cultural and diversity competence are you most
challenged by and believe you need to improve?

3) O
 ver the next month, what one new practice would you like to try in your work with families?

(continued on next page)
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4) H
 ow can your supervisory coach support and assist your skill development in the areas discussed in questions
two and three?

Additional Comments
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ting

Communica

Effectively sending and receiving information within the appropriate cultural context. Methods include verbal, nonverbal,
electronic and written communication.
Self-Assessment and Supervisory Consultation
This Self-Assessment and Supervisory Consultation is one of 10 skill-specific tools that give workers
the opportunity to reflect on their proficiency in a skill and work in partnership with the supervisory
coach to further develop competence in it. In addition to the 10 skill-specific tools, workers are asked to
assess their overall skills by completing the Caseworker Self-Assessment annually. After the caseworker
completes the Caseworker Self-Assessment, he or she should use the remaining 11 months of the year
to complete the 10 skill-specific Self-Assessment and Supervisory Consultation tools.

→D
 irections for the worker: Read the description of the skill. (A succinct version is provided above;

a more detailed description can be found on page 40 of the Practice Profiles booklet.) Take a moment
to reflect on your current practice with children and their families. Then review the indicators associated
with communicating (pages 41-42 of the Practice Profiles). Be prepared to provide a rationale and
examples that support each written response.

→D
 irections for the supervisory coach: Be prepared to ask follow-up questions when the worker is
done with the assessment. Use this opportunity to discuss the worker’s experiences and help him
or her further enhance this skill.

1) In reviewing the practice profile on communicating in the Practice Profiles booklet, what two or three “ideal” practices
of the nine indicators of communicating are you most confident and competent in implementing?

2) What two or three practices of the nine indicators of communicating are you most challenged by and believe you need
to improve?

3) O
 ver the next month, what one new practice would you like to try in your work with families?

(continued on next page)
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4) H
 ow can your supervisory coach support and assist your skill development in the areas discussed in questions
two and three?

Additional Comments
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ng

Collaborati

Establishing and maintaining mutually beneficial and well-defined relationships with community partners to achieve
the goals of safety, permanence and well-being for children and families.
Self-Assessment and Supervisory Consultation
This Self-Assessment and Supervisory Consultation is one of 10 skill-specific tools that give workers
the opportunity to reflect on their proficiency in a skill and work in partnership with the supervisory
coach to further develop competence in it. In addition to the 10 skill-specific tools, workers are asked to
assess their overall skills by completing the Caseworker Self-Assessment annually. After the caseworker
completes the Caseworker Self-Assessment, he or she should use the remaining 11 months of the year
to complete the 10 skill-specific Self-Assessment and Supervisory Consultation tools.

→D
 irections for the worker: Read the description of the skill. (A succinct version is provided above;

a more detailed description can be found on page 44 of the Practice Profiles booklet.) Take a moment
to reflect on your current practice with children and their families. Then review the indicators associated
with collaborating (pages 45-47 of the Practice Profiles). Be prepared to provide a rationale and
examples that support each written response.

→D
 irections for the supervisory coach: Be prepared to ask follow-up questions when the worker is
done with the assessment. Use this opportunity to discuss the worker’s experiences and help him
or her further enhance this skill.

1) In reviewing the practice profile on collaborating in the Practice Profiles booklet, what two or three “ideal” practices
of the 12 indicators of collaborating are you most confident and competent in implementing?

2) What two or three practices of the 12 indicators of collaborating are you most challenged by and believe
you need to improve?

3) O
 ver the next month, what one new practice would you like to try in your work with families?

(continued on next page)
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4) H
 ow can your supervisory coach support and assist your skill development in the areas discussed in questions
two and three?

Additional Comments
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Caseworker Field Tools
The following pages contain a variety of strategies, assessments and tools for caseworkers to
consider integrating into their practice. Many of these are referenced within Ohio’s Differential
Response Practice Profiles and/or were presented as part of various Differential Response trainings.
The Clinical Consultation Framework (p. 31) provides a balanced way to gather case information
and determine next steps.
The Six Basic Interview Steps in Solution-Focused Casework Practice (p. 32), Solution-Focused
Assessment Questions (p. 33) and Assessment Tools and Strategies (p. 34) can help guide your
conversations with families, so they can be as strength-based and solution-focused as possible.
Finally, the Family Circles Tool (p. 37), Three Houses Tool (p. 39), and Wizards and Fairies Tool (p. 40)
are creative exercises for helping families problem-solve, identify their strengths and weaknesses,
and identify possible sources of support.

31

this consult?

Next Steps

GENOGRAM/ECOMAP

→W
 hat is the worker/team looking for in

PURPOSE/FOCUS OF CONSULTATION

Adapted, with permission, by the Ohio Child Welfare Training Program from the work of Andrew Turnell and Sue Lohrbach Sept. 2014

information, lacking evidence

→A
 ssumptions, judgments, incomplete

GRAY AREA: Speculation

difficulty for the family

→ Factors that threaten the child’s safety
→ Presence of research-based risk factors
→ Conditions/behaviors that contribute to greater

RISK AND OTHER COMPLICATING FACTORS

→ Report details and impact on child(ren)
→ History of maltreatment

REASON FOR REFERRAL

Clinical Consultation Framework

32

ability to protect

when (behavior/action description and when
it might happen).
→W
 hat is the family worried about?
→W
 hat is the child worried about?
→W
 hat are the worker’s best hopes for this family?
→W
 hat are the family members’ best hopes for
their family?

→W
 hat are you worried about, in what context?
→ (Child’s name) may be (harm/concern)

WORRIES/CONCERNS/HOPES

within the family, individual or community
→ P arents’ perception of their ability to
protect/nurture

→ P resence of research-based protective factors
→A
 ssets, resources, support systems and capacities

→ S trengths demonstrated as protection over time
→ P attern/history of exceptions
→ P arents’ emotional, behavioral and cognitive

PROTECTION

Six Basic Interview Steps in Solution-Focused Casework Practice

1

→ Assume client wants to engage.
→ S et the tone for the partnership you want to establish. “Bring yourself to the table”
and be transparent and “real.”
→ Remember the client is the expert in his or her life.

2

→A
 sk for the client’s perceptions of his or her situation. This is key to demonstrating the belief

3

→ Use the client’s perceptions to build on what the client wants to be different in his or her life.
→ Invite the client to describe what WILL be instead of what won’t.

4

→ Ask what it will take for a solution to happen. What would need to be different?
→ Keep the conversation away from problem talk. Instead, focus on what is possible.
→ Ask about exceptions to the problem or concern.
→A
 sk the “miracle question.” Ask the client to imagine that a miracle happened while he or she was

that the client is the expert on his or her life.

sleeping. This miracle has solved whatever problem or concern is occurring. Because the miracle
took place while the client was asleep, he or she doesn’t know that it happened. Then ask the client
to describe what one small change would indicate that something had happened to solve the
problem or concern.

5

6

→ Ask what small steps the client can and/or is willing to take toward the solution.
→A
 sk scaling questions (questions with responses ranked on a scale of 1 to 10) such as “How
motivated are you to...” or “Where are you on the scale and what would it take to
move one number higher?”

→ S ummarize your impressions of the work the client has done to come up with a solution.

This will help draw attention to the client’s accomplishments and competency in knowing what
is right for him or her and his or her family.

Adapted from Berg, I.K., & DeJong, P. (2004) Building Solution-Focused Partnerships on Children’s Protective and Family Services. Protecting Children, 19 (2). 3-13.
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Solution-Focused Assessment Questions
Discussing the Reported Concern
→ What is your understanding of what was reported?
→ What do you think would cause someone to call our agency about this issue?
→ Can you say a little more about what you were thinking/saying/doing when [the incident] happened?
→ It’s really clear to me that you don’t want us continually in your life. What do you think we need to see in order to close your
case? What, if anything, would help prevent this from happening again in the future?
→ Have there been times when you were angry with your child and you did NOT spank/slap/hit him/her? What was different
during those times?
Child Functioning
→ What are you most proud of about your child(ren)?
→ What challenges you most about parenting your child(ren)?
→ If your child is having a bad day, what do you do to help him/her feel better? What is most helpful?
→ What does/did your mom/dad do to help you feel happy/safe/etc.?
→ What makes you feel sad? What do you do when you are feeling sad? What helps you feel better?
Adult Functioning
→ E ven though you are faced with all of this, how is it that you have been determined to do the best you can for
your children?
→H
 ow is your family different from the family you grew up in (in terms of the home, other family members, discipline, etc.)?
How is it the same? What were your parents like?
→ As a child, what did you want to be when you grew up? What influenced you to want to be/do that?
→ What do you find most rewarding about being a parent and raising children? Most difficult?
→H
 ow did you meet the person that you are/were in a relationship with? How would you describe him/her? What do/did you
admire most about him/her? What about him/her challenges/challenged you?
→ What do you do to help yourself deal with the pressures of raising children?
→ Who supports you during difficult times in your life? How do they help you?
Family Functioning
→W
 e’ve been talking about a lot of serious stuff. To give me a more balanced picture, can you tell me some of the things that
you feel are good about your family?
→ What would your children say if I asked them how they can tell that you love them?
→ What would your parent(s) say you are good at?
→W
 hat do you do when your family/parents/children are having a disagreement? What seems to help most in those
situations?
→ What would need to change in order for you to feel more connected as a family?

Adapted from Hahn, A., Lockwood, B.H., Howard, M., & King, R. (January 2012) Differential Response Primer: Two-Day Curriculum. American Humane Association.
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Assessment Tools and Strategies
Strategy

When and How to Use

Examples

Look for Exceptions

Exceptions are the times or situations when the
problem does not happen. Learning about times
when a problem was less severe or absent can
help a family become aware of its strengths and
small successes. Exceptions provide important
information about what is possible, the parents’
skills and current supports available to them.

→ Can you tell me about a time when you decided

Scaling Questions

not to get high?
→W
 hen did this problem seem a little better?
→ Has anyone offered helpful advice about caring
for children? How was it helpful?
→W
 as there a time when you were able to keep
your cool?

Scaling questions:
→O
 n a scale from 1 to 10, with 10 being
“completely” and 1 being “not at all,”
how would you rate your ability to keep
your child(ren) safe?
→O
 n a scale from 1 to 10, with 10 representing
“I would do everything I could” and 1
representing “I would do nothing,” how
important is finishing high school to you?
→U
 sing 10 to stand for feeling like your life is
going well, and 1 to stand for how terrible your
Scaling questions can be followed with questions
life was when we first met, where would you
about what it would take to improve the number.
say things are at now?
They also can be used to acknowledge progress
→W
 ith a smile meaning happy and a frown
and success.
meaning sad, tell me how you feel things
are going at home.
Scaling questions ask the parents or children
to use a number between 1 and 10 to evaluate
their situations. Because this is so simple, this
tool can be used with children as young as 4.
Counting and measuring are used in almost
every language and culture. Scaling questions
also can be helpful when trying to measure the
seriousness of a problem, measure progress,
determine motivation, or when encountering
challenges to engagement.

Follow-up questions:
→ Why did you choose [5]?
→W
 hat would help change the rating from
[2] to [3]?
→ L ast time we talked about school, you rated
it as a [1]. Now it is up to a [2]. This is a lot of
progress. What helped change the rating?
What Else?

Asking “What else?” can encourage parents or
→ What else did that experience teach you?
youth to consider other small things that could
→W
 hat else did you take away from that
make a difference. After you ask this question,
encounter with [your daughter’s teacher]?
give the person time to think about it. He or she
→W
 hat else would need to be different for you
may consider the situation again and report
to feel like real progress has been made?
successes or changes that might not have
seemed important at first. This question is a good
way to further discover the parents’ and youth’s
skills and competence.

(continued on next page)
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Strategy

When and How to Use

Coping Questions

Coping questions ask the parents or youth
→W
 ow, with all that you have been through,
how they previously met challenges. Nobody’s
how do you keep going?
life is perfect, and most individuals have an
→ I am sure there are times when you feel like
outstanding ability to cope and resolve problems.
leaving. What stops you?
Coping questions reveal the parents’ and youth’s → C
 onsidering how long you have been
skills and abilities.
drinking and how tough this week was, what
did you find helped with the cravings? What
helped you stay sober?

Compliments

Compliments can help build and maintain
→ T hank you for getting the information to me.
relationships, but they have to be genuine to
This will help speed things up.
be well-received. They should be specific and
→ I appreciate your turning off your cell phone.
include details about how the person making the
It’s helpful to me when we can talk without
compliment was affected.
interruption.
→ I see you have a list of concerns. It’s helpful
when you come prepared so we can work
together on these issues.

Pushing Buttons

Asking family members what “pushes their
buttons” can help you understand how they
interact with one another and get a sense of how
“in tune” they are with each another.

→ What pushes your buttons?
→W
 hat do you think pushes [family member’s]

Having a family member act as a tour guide in
his or her home demonstrates your respect for
the family and your willingness to share power.
It also can help “break the ice” if you’re struggling
to engage a family in conversation and is a great
way to get kids involved.

→H
 ave someone in the family serve as a “tour

Tour Guide

Examples

buttons?

guide” of their home.

Family Portrait

Having family members draw family portraits can → A
 sk each family member to draw a picture
help you learn more about such family dynamics
of the family and share it with everyone.
as how close children feel to their parents, how
Ask follow-up questions about family dynamics
children feel about their parents, how children
based on what you see in each drawing.
feel about their family, etc.

Three Houses

Three houses is a great technique to use when
working with kids who cannot write or who have
difficulty expressing themselves. It also can be
used with older kids and adults, depending on
the family dynamics.

→O
 n a piece of paper, draw three houses and

give them different labels (such as “House of
Good Things,”“House of Worries” or “House of
Wishes”). Have the children write or draw what
they would put in each house. You may be
able to gain insight from the houses’ contents.
For example, in the “House of Good Things,”
a worker would expect a child to draw things
that are good in his or her life, such as “my dog
Sparky,” “my bedroom,” “my Nintendo game,”
or “when daddy reads stories to me at bedtime.”

(continued on next page)
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Strategy

When and How to Use

Examples

Self-Portrait

Have each member of the family draw a picture
→ B ones/teeth/muscles – medical/dental
of him- or herself. Ask each family member
care, exercise
follow-up questions related to how they take care → M
 outh/ears – listening to one another,
of or use each part of their bodies.
communication and relationships among
family members
→H
 ands – caring for pets or family members,
affection or physical touch

Fact Check

As caseworkers, we ask many questions about
→A
 sk the caregivers to write down four
the things we want to know about. Asking caregivers
important facts about themselves, plus one
about what they want to talk about can help you
fact about their childhood relationships, their
learn what or who is important to them, who they
family, their friendships, their jobs, etc.
turn to for help, what they value, their beliefs, etc.
It also can show that you’re willing to share power
with them.

Family Circles
Assessment

The Family Circles Assessment encourages the
→ F or descriptions of each circle,
family members to create a picture or map of
please see page 37.
the people and influences that are part of their
lives. It is made up of seven concentric circles. The
innermost circle represents the individual. The
next rings represent (respectively) the individual’s
partner and/or children; extended family; friends,
neighbors and culture; agencies, schools and
institutions; economics and community; and
nature.
If you want, you can draw the circles on a large
piece of paper. Encourage the family members
to be creative. They can use pictures, drawings,
symbols and words to depict sources of support,
stress or both.

Survival Stories

Relationship
Questions

Asking family members to tell their hypothetical
“survival stories” can help you learn about their
values, problem-solving abilities and beliefs.

→ If you were stranded on an island, what five

things would you want with you?
→ If you were lost at sea, which four people would
you want on your raft to help you get back to
land?

Relationship questions ask for the individuals’
→W
 hat do you suppose your [children] would say
perceptions of what others think of them and
they like best about your being sober?
make them consider whether they are living up to → H
 ow do you think your [child] would say seeing
others’ expectations. Relationship questions are a
you sober helps [him/her]?
useful way to explore how an individual’s behavior → W
 hat would your [son/daughter] say about how
is harming other people in his or her life.
your [drinking] has affected [his/her] relationship
with you?

Adapted from Berg, I.K., & San Luis Obispo Department of Social Services. Engagement: Solution-Building Concepts and Skills, Clinical Desk Guide.
Unpublished document. Accessed at http://bayareaacademy.org/wp-content/uploads/2013/05/innsoo-desk-guide-sol-focused.pdf.
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Family Circles Tool
Guidelines
This is a flexible tool that families can adapt for their own situations. Feel free to be creative. If you want, you can draw
the circles on a larger piece of paper. You can use pictures, drawings, other symbols or words. The idea is for you, as a family,
to create a picture or map of the people and influences that are a part of your world. Some are sources of support. Others are
sources of stress. Some are sources of both support and stress. Below are some ideas for what might go inside the circles:
1) S
 elf – The center of your world is your relationship with yourself and your inner belief system. Note your strengths and
challenges. Note any conditions or qualities that deeply influence your life (such as athletic ability, hearing impairment
or sense of humor).
2) P
 artner/children – List the names of your partner (if you have one), your child(ren), or whomever you live with and
consider your family. Note their strengths and challenges. If you want, you can list ex-partners.
3) E
 xtended family – List other family members in your life, including parents, siblings, aunts, uncles or cousins. Note the
ways they help you and your family do well and ways they hold you back. These influences can continue for a long time,
even after a family member has died.
4) F
 riends, neighbors and culture – List friends; neighbors; informal care providers; other members of a club, team, or
cultural or religious group you’re affiliated with; or others you have a relationship with by choice. These are the people
outside your family who make a real difference (stressful or supportive). Note the ways they influence your family life.
How does your informal network contribute to your family’s well-being, or hold it back?
5) A
 gencies, schools and institutions – List people who are in your life because it is their job, such as school teachers,
agency workers, job supervisors and coworkers. Note what you get from the relationship (for example: a paycheck,
health insurance, an education, self-worth) and what you give (eight hours a day, the cost of having a car to get to work,
time away from your children, etc.). How do these contribute to your family’s well-being, or hold it back?
6) E
 conomics and community – Note economic influences in your family’s life (whether you’re employed or unemployed,
time limits on any public assistance you might receive, etc.). Describe your community and how it affects your family’s
well-being (whether you have a friendly or dangerous neighborhood). Note local, state, national and global trends that
affect your family (such as video game violence, cuts in GED programs, affordable child care, etc.).
7) N
 atural environment – Note how the natural environment and its condition affect your family (for example, if your child
has asthma caused by air pollution, if your family likes to relax at a park, etc.).

 N
 ext, you may find it useful to circle sources of support and make a box around sources of stress,
or use different colors for each. Some people or influences may be both!

Adapted from Hahn, A., Lockwood, B.H., Howard, M., & King, R. (January 2012) Differential Response Primer: Two-Day Curriculum. American Human Association
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Family Circles Tool
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Three Houses Tool

House of
Dreams

House of
Good Things

House of
Worries

Adapted from Weld, N. (2008) The three houses tool: building safety and positive change. In M. Calder (Ed.) Contemporary risk assessment in safeguarding children,
Lyme Regis: Russell House Publishing.

40

YOUR WISHES
How things would look if
your worries were gone.

Things that are going well.

WORRIES
Things that
need to change.

Things that help you
escape your worries.

Developed by Vania Da Paz

41

YOUR WISHES
How things would look if
your worries were gone.

Things that help you
escape your worries.

Things that are going well.
WORRIES
Things that
need to change.

Developed by Vania Da Paz
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